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Vocabulary Strategies

Components of Vocabulary Instruction

· Introduce and activate word meanings 

· Present words in a variety of contexts 

· Provide multiple opportunities to learn and expand on meanings 

· Promote active and generative processing 

· Provide ongoing assessment and communication of progress 

	Guidelines for selecting to-be-learned vocabulary

	Do…
	Avoid…

	Less is more—depth is more. Teach fewer vocabulary terms, but teach them in a manner that results in deep understandings of each term.
	Teaching or assigning words from textbooks just because they are highlighted in some way (italicized, bold face print, etc.).

	Teach terms that are central to the unit or theme of study. These are terms that are so important that if the student does not understand them, s/he likely will have difficulty understanding the remainder of the unit.
	Teaching or assigning words just because they appear in a list at the end of a text chapter.

	Teach terms that address key concepts or ideas. While a text chapter may contain 15-20 vocabulary terms, there may be only 4 or 5 that address critical concepts in the chapter — sometimes only 1 or 2!
	Teaching or assigning words that will have little utility once the student has passed the test.

	Teach terms that will be used repeatedly throughout the semester. These are foundational concepts upon which a great deal of information will be built on over a long-term basis.
	Assigning words the teacher cannot define.

	
	Assigning large quantities of words.

	
	Assigning words that students will rarely encounter again.


Elaborating definitions of new terms

There are several elaboration techniques that appear to be particularly powerful facilitators of comprehension and memory of new terms. These are briefly described below.

Elaboration technique #1:

Teach new terms in context of a meaningful subject-matter lesson, and facilitate student discussion that centers on use of the new term. At some point, students should use the new term themselves in a sentence within the context of discussing broader topics.

The traditional practice of having students look up definitions and then write sentences using the new terms likely stems from the idea that students must think of the term and create a context for which it might be appropriately used. While composing written sentences clearly is an important elaboration technique for the learner, essential to also include in the learning process is learning about the term within an overall context so that relational understanding can develop.
Although providing opportunities for students to elaborate about new terms requires a significant portion of class time, it is clearly a worthwhile instructional practice. The problem is, students are often expected to memorize the definitions of far more terms than there is time in class to elaborate upon. To provide meaningful opportunities for elaboration, we need to teach considerably fewer terms, and invest considerable more time in developing deep knowledge structures of those that are really essential for students to know. This means that students are typically expected to memorize far too many terms each week. The adage “less is more—depth is more” is very true in this case.

Elaboration technique #2:

Facilitate paraphrasing of new term's definitions so that students can identify the core idea associated with the overall meaning of the term, as well as distinguish the new term’s critical features. If you were to dissect the semantic structure of a new term, you would find that its definition actually has two main components: (i) The core idea of the new term is like its “gist” or main idea; and (ii) critical features of the definition are specific bits of information in the definition that clarify the broader, more general core idea. This is analogous to paraphrasing main ideas of paragraphs when reading in which the reader says what the overall paragraph was about (main idea) and indicates important details in the paragraph. With new terms, the goal is to paraphrase the core idea of the term and identify specific critical-to-remember details that clarify the core idea.
Elaboration technique #3:

Make background knowledge connections to the new term. While teaching the new term in context of a subject-matter lesson is a critical instructional technique, an equally important elaboration technique is for students to relate the term to something in which the students are already familiar. There is a wide array of methods by which students can formulate knowledge connections. For example, they can identify how the term is related to previous subject-matter they have learned, they can identify something from their personal life experiences the term reminds them of, they can create metaphors or similes for the term, or they can say how the term relates to understanding or solving some form of real-life problem. An essential part of this elaboration process is having the students explain the connection. For example, the students should not only say what personal experience the term makes them think of, but also why it reminds them of it.
Elaboration technique #4:

Identify examples/applications as well as non-examples/non-applications related to the new term’s meaning. Comprehension is greatly enhanced if the learner can accurately identify examples of the term or ways the new term can be appropriately applied within the context of discussing another context. For example, the term “peaceful resistance” might be used when describing Martin Luther King’s approach to solving racial discrimination problems.

You will likely find that students’ comprehension of new terms becomes considerably more focused and refined if they can also identify examples of what the term is not about or inappropriate applications of the term’s use. Having the student discuss of what the term is not an example, or other concept with which someone should not confuse it, can facilitate this.

Elaboration technique #5:

Create multiple formats for which students can elaborate on the meaning of new terms. Many teachers will utilize all of the above elaboration processes within the context of a class discussion, and yet some students still do not seem to “get it.” This is because the manner in which elaboration was facilitated was all “lip-ear,” or verbal or listening, forms of instruction. Writing elaborations, even for those where scripting is a laborious process, creates an opportunity for greater reflection on the term’s meaning. Other forms of elaboration involve use acting out via role-play the meanings of some terms or creating mnemonic pictures or stories that capture the essence of a new term’s meaning.
The Clarifying Routine focuses on ways each of the above forms of elaboration can be facilitated. The teacher uses an instructional tool, called a Clarifying Table, to facilitate these kinds of thinking behaviors. Figure 2 illustrates a Clarifying Table that was used in the context of an integrated unit with a “Titanic” theme.
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Figure 2 – Clarifying Table

Concept Definition Map
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A Concept Definition Map prompts students to take a key term, concept, or reading selection and…
…uncover its component ideas
…show their structure and interrelatedness, and 

…chart these findings on a graphical organizer. 

A Concept Definition Map trains students to place information in logical categories, to identify defining properties and characteristics, and to offer examples (and non-examples) of ideas. This strategy is especially useful for analyzing brief, but content-rich, reading selections. 

Steps to Concept Definition Mapping: 

· Distribute a copy of the Concept Definition Map (see below) to each student. 

· Identify several main concepts in a reading selection. Have students select one of these concepts and write it in the center section of the map form. 

· Ask the students to fill out the chart while reading the selection. Students should focus on three areas: the properties of the concept, examples of the concept, and comparisons/related ideas to the concept. 

· Next, have students suggest a category for the concept. This category will probably arise from the general context of the selection or the student's prior knowledge. 

· Finally, ask students to complete the form by providing a succinct, but full, definition of the concept as expressed within the context of the reading selection. 
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Contextual Redefinition

Contextual Redefinition offers students specific steps for deducing the meaning of unknown (or unclear) words in a reading passage by seeking clues from their context in a larger text selection.
This strategy encourages students…

· To focus on what is clear and obvious in a reading selection, 

· To state, as much as is possible, the author’s general intent/meaning in a passage, and 

· To use these observations to help interpret unclear terms and ideas within the known context. 

Additionally, Contextual Redefinition calls for close attention to word order, syntax, parallel ideas, and examples as keys for predicting word meaning. 

Steps to Contextual Redefinition: 

1. Select several key words from a reading selection (especially words that have multiple meanings or might otherwise be unclear to readers). Write these words on the chalkboard. 

2. Have students suggest definitions for these terms before reading the selection. Most likely, students will provide a range of definitions since the words are considered in isolation from any specific context. Some of the proposed definitions will be inexact, hinting at, but not fully defining, the term. 

3. Record all definitions suggested on the chalkboard. 

4. Have the students read the text selection, noting the specific sentences in which each of the words appears. 

5. Ask students to revisit their previous definitions and see which, if any, reflect the use of these words in the context of the selection. Use dictionaries if student definitions lack enough clarity to match the contextual meaning of the words. 

6. Reiterate that words have multiple meanings and uses and that the context of a word in a text selection determines its meaning. 

Learn More: 

Lenski, Susan D., Wham, Mary Ann, & Johns, Jerry L. (1999). Reading and learning strategies for middle and high school students. Dubuque, IA: Kendall/Hunt. 

Frayer Model

The Frayer Model is a graphical organizer used for word analysis and vocabulary building. This four-square model prompts students to think about and describe the meaning of a word or concept by…
· Defining the term, 

· Describing its essential characteristics, 

· Providing examples of the idea, and 

· Offering non-examples of the idea. 

This strategy stresses understanding words within the larger context of a reading selection by requiring students, first, to analyze the items (definition and characteristics) and, second, to synthesize/apply this information by thinking of examples and non-examples. 
Steps to the Frayer Model: 

1. Explain the Frayer Model graphical organizer to the class. Use a common word to demonstrate the various components of the form. Model the type and quality of desired answers when giving this example. 

2. Select a list of key concepts from a reading selection. Write this list on the chalkboard and review it with the class before students read the selection. 

3. Divide the class into student pairs. Assign each pair one of the key concepts and have them read the selection carefully to define this concept. Have these groups complete the four-square organizer for this concept. 

4. Ask the student pairs to share their conclusions with the entire class. Use these presentations to review the entire list of key concepts. 
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Learn More: 

Frayer, D., Frederick, W. C., and Klausmeier, H. J. (1969). A Schema for Testing the Level of Cognitive Mastery. Madison, WI: Wisconsin Center for Education Research.
List/Group/Label

The List/Group/Label strategy offers a simple three-step process for students to organize a vocabulary list from a reading selection. This strategy stresses relationships between words and the critical thinking skills required to recognize these relationships.

List/Group/Label challenges students to… 

· List key words (especially unclear and/or technical terms) from a reading selection. 

· Group these words into logical categories based on shared features. 

· Label the categories with clear descriptive titles. 

Steps to List/Group/Label: 

1. Select a main topic or concept in a reading selection. 

2. Have students list all words they think relate to this concept. Write student responses on the chalkboard. Note: Since the concept is presented without a specific context, many of the student suggestions will not reflect the meaning of the concept in the reading selection. 

3. Divide the class into groups of 3 or 4 students. Have these teams join together related terms from the larger list. Have the teams provide “evidence” for this grouping—that is, require the students to articulate the common features or properties of the words collected in a group. 

4. Ask the student groups to suggest a descriptive title or label for the collections of related terms. These labels should reflect the rationale behind collecting the terms in a group. 

5. Finally, have students read the text selection carefully and then review both the general list of terms and their collections of related terms. Students should eliminate terms or groups that do not match the concept’s meaning in the context of the selection. New terms from the reading should be added, when appropriate. Terms should be “sharpened” and the groupings and their labels revised, when necessary. 

Learn More: 

Taba, H. (1967) Teacher’s handbook for elementary social studies. Reading, MA: Addison-Wesley. 

Lenski, Susan D., Wham, Mary Ann, & Johns, Jerry L. (1999). Reading and learning 
strategies for middle and high school students. Dubuque, IA: Kendall/Hunt. 

Possible Sentences

Possible Sentences is a pre-reading strategy that focuses on vocabulary building and student prediction prior to reading. In this strategy, teachers write the key words and phrases of a selected text on the chalkboard. Students are asked to…
· Define all of the terms. 

· Group the terms in related pairs. 

· Write sentences using these word pairs.
These “possible sentences” introduce the important skill of pre-reading prediction. Students then “check” their predictions by a close, careful reading of the text selection. 

Steps to Possible Sentences
1. Prior to the reading assignment, list all significant vocabulary words in a reading selection on the chalkboard. 

2. Ask students to define the words and select pairs of related words from the list. 

3. Require students to write sentences using each of the word pairs that they might expect to appear in the selection, given its title and general subject area. 

4. Select several students to write their “possible sentences” on the chalkboard. Engage the students in a discussion of the appropriateness of the word pairing and the “plausibility” of each sentence as a “possible sentence” in the selection. 

5. Have students read the selection and test the accuracy of their predictions. Sentences that are not accurate should be revised. 

6. Poll the class for common accurate and inaccurate predictions. Discuss possible explanations for the success or failure of these predictions. 

	Sample Words for a Possible Sentences Activity about the Internet

	network
	modem
	ISP

	URL
	webpage
	hyperlink

	graphic
	text
	web browser

	AUP
	
	

	Sample Words for a Possible Sentences Activity about Computer Security

	login
	virus
	worm

	logout
	AUP
	hacker

	password
	firewall
	proxy

	copyright
	
	


Learn more:

Moore, D.W., & Moore, S.A. (1986). “Possible sentences.” In Reading in the content areas: Improving classroom instruction (2nd ed.), edited by E.K. Dishner, T.W. Bean, J.E. Readence, and D.W. Moore. Dubuque, IA:  Kendall/Hunt.

Semantic Feature Analysis

Very often you’ll find yourself in a situation in which you need to sort out the similarities and differences among a group of events, people, objects, or ideas. A technique that can help you do that is called Semantic Feature Analysis. 

Semantic Feature Analysis uses a grid to help you explore how a set of things are related to one another. By analyzing the grid you’ll be able to see connections, make predictions and master important concepts. You’ll also realize things that you don’t know yet, so you’ll know what additional research you need to do.

Procedure

1. Identify the general topic to be analyzed’
2. Make a list of typical examples or ideas related to the topic. From this point on, we’ll refer to these as the “elements” to be analyzed. 

3. On an overhead transparency, chalkboard, sheet of paper, or within a computer program begin a sample chart. Put five to 10 of the elements in your list across the top row of the chart.
4. Make a list in the leftmost column of the grid some features or characteristics that some of the elements might have. 

5. Look at the cells in the grid and ask yourself, does this element have this feature? If the answer is yes, put a “+” sign in the grid. If the answer is no, put a “-.” If you don't know, leave it blank. 

6. As you work your way through the grid, ideas will occur to you about additional elements or features to add. Keep adding them as long as they seem to add to your understanding of the topic. 

7. When the grid is completed to your satisfaction, it's time to take a look at it and see what patterns emerge. Ask yourself...

· Which columns are similar to each other? What features do the elements in these columns have in common? Is there a name for the grouping of these elements? Could you make one up? 

· Which rows are similar to each other? What elements are tagged in the same way in those rows? What does this similarity tell you about these features? 

· Which cells are still blank? Where can I go to find the information I’ll need to complete those cells? 

8. When you’ve completed this first look at your grid, write-up a summary of what you’ve learned. Your summary should answer the questions listed above. 

Example

The example is from a social studies class.

1. Identify the general topic to be analyzed. The topic or category selected was nations of the Pacific Rim.

2. Make a list of typical examples or ideas related to the topic. Let’s look at the United States, Russia, Japan, Australia, New Zealand, Hong Kong, Taiwan, the Phillipines, Indonesia, Singapore, and China.

3. Put five to 10 of the elements in your list across the top row of the chart. 

4. Make a list in the leftmost column of the grid some features or characteristics that some of the elements might have. 

5. Place a + in cells in which a given element has that feature, a - where it doesn’t, and leave it blank if you don’t know. Here is how the grid might look at this point:
	
	U.S.
	Russia
	Japan
	Australia
	Taiwan
	Phillipines
	Indonesia
	Singapore
	China

	Democratic gov’t
	+
	+
	+
	+
	+
	+
	-
	-
	-

	Population more than 100M
	+
	+
	
	-
	-
	-
	+
	-
	+

	Centrally planned
	-
	+
	-
	-
	-
	-
	+
	+
	+


6. Add more columns and rows as ideas for additional features and elements occur to you.
7. After completing the grid, summarize what you've found and what you still don't know. 
Semantic Webbing 

Semantic Webbing builds a side-by-side graphical representation of students’ knowledge and perspectives about the key themes of a reading selection before and after the reading experience. Semantic Webs achieve three goals:
· “Reviving” or “reactivating” students’ prior knowledge and experience, 

· Helping students organize both their prior knowledge and new information confronted in reading, and 

· Allowing students to discover relationships between their prior and new knowledge. 

Semantic Webbing takes two forms: divergent webbing and convergent webbing. 

Steps to Divergent Webbing: 
1. Write a key word or phrase from a reading selection on the chalkboard. 

2. Have students think of as many words as they know that relate to this key idea. Write these words to the side on the chalkboard. 

3. Ask students to group these words into logical categories and label each category with a descriptive title. 

4. Encourage students to discuss/debate the choice of the category for each word. Write the students’ conclusions (the categories and their component words) on the chalkboard. 

5. Finally, have the students read the text selection and repeat the process above. After reading, have students add new words and categories related to the key idea. 

Steps to Convergent Webbing: 
1. Identify several themes in a reading selection. Write each theme at the top of a column on the chalkboard. 

2. Ask students to share their prior knowledge on each of these themes. Write brief summary statements on this information beneath the appropriate category. 

3. Encourage students to make predictions about how the text will handle the stated themes. Stress the context of the document (time frame, author’s background, subject matter, etc.) as the criteria for making these predictions. 

4. Discuss the predictions and have the class decide which are best. Write these predictions under the appropriate category on the chalkboard. 

5. Have students read the selection. Record any new information (beyond prior knowledge) students gained from reading. Encourage the group to evaluate the accuracy of their predictions. 

6. Require students to revise the information recorded on the chalkboard based on their reading experience. 

Learn More: 

Maddux, C. D., Johnson, D. L., & Willis, J. W. Educational Computing: Learning with Tomorrow’s Technologies. (Boston: Allyn & Bacon, 1997). 

SVES (Stephens Vocabulary Elaboration Strategy)
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The Stephens Vocabulary Elaboration Strategy (SVES) requires students to maintain a vocabulary notebook. Whenever a new (or unclear) word confronts a student, the student writes and defines the term in the vocabulary notebook. Students should regularly review these words with the ultimate goal of integrating them into their working vocabularies. 

This strategy stresses dictionary skills. Students use a dictionary to define new words and their parts of speech. The dictionary also points out the multiple meanings of many words. Students use critical thinking skills to analyze the specific content of a reading selection to determine the most appropriate definition of a word. 

Steps to Stephens Vocabulary Elaboration Strategy (SVES)
1. Require students to obtain a spiral notebook to record new vocabulary words. 

2. Ask students to write any new or unclear word in the notebook. Also, ask them to write the context in which the word was used. 

3. Require students to write dictionary definitions (including the parts of speech) by any new word in their notebooks. For words with multiple definitions, students should select the most appropriate meaning for the context. 

4. Encourage students to also define the terms in their own language and compare their thoughts with the dictionary definitions. Personal definitions should be revised to more precisely reflect the meaning conveyed in the dictionary, without sacrificing the individual’s vocabulary. 

5. Ask students to regularly review their growing vocabulary list. Encourage students to use these new words in their written and oral presentations. 

Learn More: 

Brown, Jean E., Phillips, Lela B., and Stephens, Elaine C. (1993). Towards literacy: theory and applications for teaching writing in the content areas. Belmont, CA: Wadsworth. 

Student VOC


The Student VOC Strategy combines the strengths of the Contextual Redefinition and Visual Imagery strategies. Students first identify key words in a reading selection and define them (or deduce their definitions) from their context within the larger document. Students then “visualize” or imagine the scene described in the reading in vivid sensory terms. 

The “visualizations” tie the “unknown”—the current reading content—to the “known”—the reader’s past knowledge and experience. This strategy greatly enhances retention by adding a sensory connection between the reading content and the reader’s prior knowledge. 

Steps to the Student VOC Strategy 

1. Prior to a reading assignment, list key vocabulary words from the selection on the chalkboard. 

2. Ask students to identify any word that is unknown or unclear. 

3. Have student try to define (or deduce) the meaning of these words by…
a. Locating the sentence in the document containing the term and trying to uncover the term’s meaning from this context. 

b. Looking up the term’s definition in a dictionary or discussing the term’s definition with a classmate. 

c. Writing the word in a new sentence to demonstrate comprehension. 

Word Analogies

“Visualizing” the term as presented in the document—that is, by imagining the scene in the text in sensory detail (in terms of sight, sound, touch, taste, and smell). Students should be encouraged to associate this “visualization” with some past personal experience. This sensory connection with Word Analogies allow students to link familiar concepts with new ideas—prior experiences with new information. In this strategy, students confront two related words and are challenged to explain the nature of their relationship. Next, students apply this same relationship to other word pairs. 

Typically, a word analogy exercise takes this form: “Term A is to Term B as Term C is to what word?” Students think critically on two levels: First, in describing the relationship between the first word pair and, second, by suggesting new word pairs with the same relationship. 

Vacca and Vacca (1996) outline the following word analogy types: 
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Steps to Word Analogies
1. Prepare students for drawing word analogies in a reading assignment by a detailed discussion of the reasoning process in making analogies and by modeling both positive and negative examples of analogies. 

2. Lead students in group exercises to identify the relationship between word pairs and, then, to extend this relationship to a second word pair. 

3. Assign students (or student groups) word analogy worksheets for practice in this complex task. 

4. Once students are comfortable building word analogies, choose the key words from a reading selection and create a word analogy exercise to reinforce the meanings of and relationships between these words. 

Word Sort

Often seen as a word identification, vocabulary and/or comprehension strategy, word sorts have been found useful in both elementary and secondary classrooms. In the secondary classrooms, content area teachers can use word sorts as both a pre-and-post reading strategy. As a pre-reading strategy, students can use their background knowledge to sort words and set a purpose for reading. As an after-reading strategy, students can reflect on what they learned and process their understandings on the text and concepts (Johns & Berglund, 2002). In the elementary classroom, word identification may be based more on word families, parts of speech, or common roots. Either way, words sorts offer students a way to become more active in the words found in text and the world around them.

There are two types of words: open and closed. Both can be adapted to content area topics for math, social studies, science, and language arts (Vacca & Vacca, 1999). 

In closed word sorts, the teacher defines the process for categorizing the words. This requires students to engage in critical thinking as they examine sight vocabulary, corresponding concepts, or word structure. 
	Closed Word Sort Example

	Categories (provided by teacher): metals, nonmetals

Words: nickel, bohrium, sulfur, mercury, bromine, lithium, krypton, cobalt

	Student Work Sample

Metals
Nonmetals

nickel
lithium

bohrium
bromine

mercury
krypton

cobalt
sulfur


In open word sorts, the students determine how to categorize the words, thereby, becoming involved in an active manipulation of words. While closed sorts reinforce and extend students’ ability to classify words and concepts, open sorts can prompt divergent and inductive reasoning (Vacca & Vacca, 1999).
	Open Word Sort Example

	Words: nickel, bohrium, sulfur, mercury, bromine, lithium, krypton, cobalt

	Student Work Sample (categories chose by students)

metals with luster and malleability

nickel

bohrium

mercury

cobalt

metals with high reactions

lithium

noble gases

krypton

nonmetals

bromine

sulfur


 
Step-by-Step Process

(Johns & Berglund, 1998)

1. Select 15-20 words that are important to the understanding of the lesson. Words can be chosen on a tier 2 or tier 3 level. At this time, the teacher should determine if it will be an open or closed sort. 

2. Copy words onto index cards or print them on slips of paper. Provide enough words for each group of 3-5 students. (An alternative would be to first model for a whole group using a whiteboard or overhead transparency.)

3. Pass-out words to groups. Based on if this is a pre-reading strategy or after-reading strategy, the teacher should decide how much support to provide. In either case, the teacher should encourage students to use metacognition skills.

4. If the activity is a closed sort, remind students they will need to use the categories provided to them. If it is an open sort, suggest to students that they categorize the words into groups that make sense to them. Remind them that they will need to be able to explain their rationale for the groups they created.

5. Give students approximately 10 minutes to create their sorts. Next, give students a short amount of time to rotate to other groups to examine other sorts from their classmates’ groups.

6. As students read the text or discuss it in more detail, allow them to reclassify their words.

7. Have students to reflect on their sorts and how it increased their understanding before and/or after the reading of the text. Did they make changes? Why or why not?

Upon completion of a word sort, students can write a summary or reflection on why they chose words for a particular category.
	Content Area Example: Business

	Vocabulary Words

market price

capitalism

capital

free enterprise

supply

scarcity

interest

labor

land
	Summary/Reflection

I chose my words based on a conversation with my father. I will admit that, at first, I thought all the words could go under either category my teacher gave us. After I started talking to my dad and then my group, I saw that all the factors of production really makes sense to me. 

Without labor, nothing would be produced.

Without land, we wouldn’t have trees and materials to possibly produce anything or maybe just not room to make a factory. 

Capital is needed to often start production.

My mind changed a lot about supply. I thought it would have an even higher value on production than scarcity but I’m not so sure anymore.

	Relating to factors of production

labor

land

capital

scarcity

supply
	Relating to a Market Economy

capitalism

interest

free enterprise

market price
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Assessment
Words sorts lend themselves well to assessment. When used as an after reading strategy, word sorts naturally turn into a good way to evaluate a students’ understanding of particular concepts. 
The PDF to the left may be useful in going beyond the simple evaluating of a sort and venturing into the important area of rationale and reasoning.
Word Sort Rationale Chart
Quiz-Quiz-Trade
Quiz-Quiz-Trade is a vocabulary reinforcement strategy that allows students to both review key vocabulary terms and definitions from their reading and get them moving and interacting with peers.  

Steps for Quiz-Quiz-Trade
1. Choose 15-20 high frequency academic and/or domain specific words from class reading(s) (Note: you may want to list a word more than once or twice if it is essential to students’ understanding of text and/or used more frequently than other words in common texts).

2. Create vocabulary ‘strips’ with these words, that can be folded vertically so one side of the slip shows the word, and the other side of the slip has the definition.

3. Give each student one vocabulary strip. 

4. Each student finds a partner.

5. Partner A shows the side of the paper with the word on it to his/her partner.  

6. Partner B says the definition (if he/she knows it), or finds the word in the text and tries to determine the definition, using context clues.

7. Partner A then reads the definition aloud to confirm or correct the definition that Partner B gave.

8. Partners switch roles and repeat the steps above.  

9. Partners then trade vocabulary slips and find a new partner.

10. Students should meet with at least 2 or more partners during this activity (5-10 minutes)

Gather students together, whole group.  Make sure to review and emphasize vocabulary that you want students to know and understand, after completing Quiz-Quiz-Trade, as individual students will not have the opportunity to see and define every key term during this activity.

Sample Quiz-Quiz-Trade Vocabulary Strips

	foliage
	Plant life

	marvelous
	Amazing; spectacular; wonderful

	ascent
	Climb; move upward



	sorts
	Place into categories; arrange; classify

	specimens
	Examples; samples; a type of something

	collections
	A set of objects; a group of things
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